A descriptive -correlational research was done to determine relationship between teacher's philosophy, teaching style, and performance. The respondents of this study were the 33 randomly selected faculty members, constituting almost 40% of the total number of faculty members in the University. The teacher-respondents is dominated by female with the age of early fortys up to late fiftys and finished graduate studies.
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Introduction
Many people are involved at various levels and in diverse settings in the education of adults. One of the characteristics of professional development activities among this diverse group of adult educators is an attempt to better understand the teachinglearning process. For teachers, this involves better understanding what we do in the classroom and why we do it. One way to accomplish this is for teachers to become aware of their educational philosophies because "true professionals know not only what they are to do, but also are aware of the principles and reasons for acting.
Experience alone does not make a person a professional adult educator. The person must be also be able to reflect deeply upon the experience he or she has had" (Elias Educational philosophy can serve as the frame of reference for effectively analyzing this reflective thinking. Since "a philosophical orientation underlies most individual and institutional practices in adult education" (Darkenwald & Merriam, 1982 , p. 37), this reflective process involves an understanding of educational philosophy and of one's relationship to the various philosophical schools. "Developing a philosophical perspective on education is not a simple or easy task. It is, however, a necessary one if a person wants to become an effective professional educator" (Ozmon & Craver, 1981, p. 268) .
No two teachers are alike, and any teacher with classroom teaching experience will agree that their style of teaching is uniquely their own. An effective teaching style engages students in the learning process and helps them develop critical thinking skills.
Traditional teaching styles have evolved with the advent of differentiated instruction, prompting teachers to adjust their styles toward students' learning needs. IRCHE 2017 It is believed that teacher's philosophy is being manifested in their teaching style.
Likewise, their teaching style is one of the predictors of their teaching performance, hence this study.
Objectives of the Study
This study aimed to determine relationship between teacher's philosophy, teaching style, and performance. It sought answers to the following specific questions:
1. What is the profile of the teacher-respondents in terms of age, sex, highest educational attainment, academic rank, and years in service?
2. What is the teacher's performance based on Common Criteria Evaluation (CCE) and Qualitative Contribution Evaluation (QCE) points?
3. How can the teachers be described in terms of their educational philosophy?
4. How can the teacher's teaching style be described in terms of instructional planning, teaching methods, student's groupings, room design, teaching environment, evaluation techniques, and teaching characteristics and classroom management? 
Materials and Methods
This study employed descriptive -correlational research design since it sought to investigate the relationship between variables under investigation. The respondents of this study were the 33 randomly selected faculty members of the Laguna State Polytechnic University -Los Banos Campus, Los Banos Laguna, constituting almost 40% of the total number of faculty members in the University. The research instruments used in this study were the Educational Philosophy Survey
Questionnaire by Sadker & Sadker (1997) Based on the results, the CCE points, which is based on teacher's educational qualification, experience and length of service, and professional development achievement and honors, are the indicators of their Academic Rank. It is being complemented by QCE percentage which focuses on instructions/teaching effectiveness as assessed by themselves, peers, students, and immediate superior (or the Dean/Associate Dean).
3. In terms of teacher-respondent's mean assessment of their respective educational philosophy in an essential perspective, they strongly believe that Philippine schools should attempt to instill traditional Filipino values in students; that the curriculum of a school should be determined by information that is essential for all students to know; and that schools must provide students with a firm grasp of basic facts regarding the books, people, and events that have shaped IRCHE 2017 the American heritage. They agreed that students should not be promoted from one grade to the next until they have read and mastered certain key material; that countries must become more competitive economically, hence schools must bolster their academic requirements for more competition; that academic rigor is an essential component of education; and that effective schools assign a substantial amount of homework. It can be noted that they disagree school curriculum should be centered around the 3Rs only.
4. Teacher-respondent's mean assessment of their respective educational philosophy in an perennial perspective revealed that it can be observed that they agree that schools, above all, should develop students' abilities to think deeply, analytically, and creatively; this is more important than developing their social skills or providing them with a useful body of knowledge; that education should focus on the discussion of timeless questions such as "What is beauty?" or "What is truth?"; that teacher-guided discovery of profound truths is a key method of teaching students; that Philosophy is ultimately at least as practical subject to study as is computer science; that students must be taught to appreciate learning primarily for its own sake rather than because it will help them in their careers; that all students, regardless of ability, should study more or less the same curriculum; that the curriculum of the schools should focus on the great thinkers of the past; and that an effective education is not aimed at the immediate needs of the students or society.
Teacher's View on Education in a Progressive
Perspective found that teacherrespondents strongly uphold that teaching should prepare students for analyzing and solving the types of problems they will face outside the classroom; that students should be active participants in the learning process; that many students learn best by engaging in real-world activities rather than reading; and that teachers must stress for students the relevance of what they are learning to their lives outside, as well as inside, the classroom. They supported that since students learn effectively through social interaction, schools should plan for substantial social interaction in their curricula; that art classes should focus primarily on individual expression and creativity; that the curriculum of a school should be built around the personal experiences and needs of the students; and that schools must place more emphasis on teaching about the concerns of minorities and women. that each person has free will to develop as he or she sees fit; that it is more important for a student to develop a positive self-concept than to learn specific subject matter; that reality is determined by each individual's perceptions. There is no objective and universal reality; that the students should be permitted to determine their own curriculum; that the purpose of school is to help students understand themselves and find the meaning of their existence; that students who do not want to study much should not be required to do so; and that effective learning is unstructured and informal.
7. Teacher's view on education in behavioral perspective found that teacherrespondents adhered that information is taught effectively when it is broken down into small parts; that we can place a lot of faith in our schools and teachers to determine which student behaviors are acceptable and which are not; that programmed learning (sequential, step-by-step) is an effective method of learning; that frequent objective testing is the best way to determine what students know; that learning is more effective when students are given frequent tests to determine what they have learned; that people are shaped much more by their environment than by the exercise of their free will; that reward students well for learning and they will remember and be able to apply what they learned, even if they were not led to understand why the information is worth knowing; and that students learn best through reinforcement and reward. 
Teacher-respondent's educational philosophy
It can be observed from Table 8 that almost 50% of the teacher-respondents are progressivists who strongly believe that teaching should prepare students for analyzing and solving the types of problems they will face outside the classroom; that students should be active participants in the learning process; that many students learn best by engaging in real-world activities rather than reading; and that teachers must stress for students the relevance of what they are learning to their lives outside, as well as inside, the classroom. IRCHE 2017 These results clearly manifest that LSPU-Faculty members respond to the paradigm shift in education, that is from teacher-centered to student-centered, which give importance on what students can demonstrate when they finish a particular topic, subject, or course. They prepare the learners for the real-world and equip them with the 21st century skills which help them adapt to the everchanging and challenging society. Table 2 Based on the results in Table 8 , teacher-respondents do whole class lessons, setting objectives, brainstorming, and use programmed materials or drill assignments most of the time. They sometimes use task cards and role playing or simulations. These variations of instructional plans is a result of the diversity of subjects or topics the teachers have been teaching. It can be noted from the table above that class discussion with oral recitation remained to be the most commonly used teaching method by LSPU-LB faculty members.
Teacher's teaching style in terms of instructional planning
Teacher's teaching style in terms of teaching method
11. Teacher's teaching style in terms of student's groupings Table 4 As revealed from the table above, teachers are frequently grouping their students into several small groups in performing activities. More often, they let student works independently.
12. Teacher's teaching style in terms of room design Table 5 It can be gleaned from the table that teachers are frequently arranging the students in rows of desks and infuse variety of ideas inside the classroom. An individual and small group consists of 2-4 students is frequently formed to facilitate the teaching -learning processes.
13. Teacher's teaching style in terms of teaching environment DOI 10 .18502/kss.v3i6.2418 Page 767 IRCHE 2017 Table 6 Based from the table it brought out the teacher's teaching style in terms of evaluation techniques.
14. Teacher's teaching style in terms of evaluation techniques 15. Teacher's teaching style in terms of terms of teaching characteristics and classroom management revealed that that the teacher-respondents are always concerned with what and how students learn. They always ensure that students are evaluated objectively and syllabus oriented. Typically, these teaching characteristics and classroom management are manifested during orientation usually done during first week of regular classes and continuously implemented as the course progresses.
16. Based from the results of Teacher's teaching style in terms of educational philosophy that teachers share various educational philosophy. The one that is most common among them is their belief that a curriculum must be student-centered.
This finding is parallel to the teacher's teaching philosophy presented earlier that almost 50% of them are progressivists who ought to believe that the curriculum must be meaningful, relevant, and useful for the students. It can be seen from the results in table above that there is no significant relationship between teacher's educational philosophy, teaching style, and performance.
Teacher-respondent's teaching style
It signifies that the data are not sufficient enough to support the existence of significant correlation between variables under study.
Conclusion and Recommendation
The null hypothesis stating that there is no significant difference in the teacher's performance when they are grouped according to age, sex, highest educational attainment, academic rank, and years in service is PARTIALLY REJECTED. This means that when teacher's performance was grouped according to highest educational attainment, academic rank, and years in service, significant differences between their mean performances exist.
In contrary, the null hypothesis stating that there is no significant relationship between teacher's educational philosophy, teaching style and performance is ACCEPTED. This means that teacher's varying philosophy and teaching styles do not predict of their performance.
The researchers recommend that LSPU faculty members are encouraged to continue and/or pursue graduate studies since it is one of the determinants of performance.
Consequently, the University officials may offer more scholarship programs to entice teachers in taking graduate courses.
Future researchers are suggested to investigate other factors that may influence teacher's performance which were not covered in this study. They may also increase the sample size to achieve better results.
